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Today’s	Goal:	

To	give	you	some	tools	that	will	help	you	to	create	prescrip've	

documents		which	are	aligned	so	any	teacher	reading	them	will	

know	exactly		

	the	skills	to	teach,		

	the	supports	to	give,		

	the	accommodaDons	to	use,	and		

	how	to	measure	and	idenDfy	success.		

	
	



Evaluation	Paperwork	and	Due	Dates	
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Identify	Skill	Deficits	
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Systematic	Observations	

A	systemaDc	observaDon	is	a	
calculated	form	of	observaDon	used	

to	either	support	or	disprove	a	
hypothesis.		

For	an	observaDon	to	be	systemaDc,	
it	must	be	free	of	bias	and	

repeatable.		
	



Systematic	Observations	
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Words	to	Avoid	in	Evaluation	Reports	

ì  MoDvaDon	

ì  Effort	

ì  Refuse	

ì  “Of	the	Dme”	

ì  Lacks	work	ethic	

ì  These	are	all	opinions.	

ì  They	cannot	be	measured.	



Reasons	for	Eligibility	

ì  Disability	symptoms	are	listed	in	IEP	under	“Reasons	for	Eligibility”.	

	

ì  These	symptoms	must	match	ArDcle	VII’s	criteria.	



Eligibility	

hSps://www.doe.in.gov/
specialed/indicators-9-10-
disproporDonate-representaDon-
special-educaDon	
	



Evaluation	Reports	

ì  The	purpose	of	the	evaluaDon	is	stated	along	with	a	
list	of	symptoms	that	are	named.			

ì  The	possible	disability	areas	are	named.	

ì  The	assessment	tools	are	named	and	explained.	

ì  The	evaluaDon	scores	are	explained.	

ì  An	effecDve	error	analysis	explains	why	outcome	
goals	are	not	met.	



Evaluation	Reports	

ì  ObservaDons	were	systemaDc	and	geared	toward	
skill	deficits.	

ì  Opinion	words	are	not	in	the	report.	

ì  The	report	is	parent-friendly.		
ì  Graphs	are	easily	understood.	
ì  Acronyms	are	explained.	

ì  Report	is	edited	



Evaluation	Reports	

ì  The	Purpose	of	the	evaluaDon	aligns	with	the	
Recommenda'ons.	

ì  Anyone	who	reads	the	evaluaDon	report	will	have	a	
good	understanding:	
ì  Reasons	the	student	qualifies	or	does	not	qualify	
ì  The	skills	the	student	needs	to	work	on	
	



Functional	Behavioral	Assessments	

ì  Each	behavior	should	have	its	own	assessment.		

ì  The	“bad”	behavior	data	is	reviewed	at	the	
beginning	of	the	assessment.			
ì  PaSerns	are	noted.	
ì  FuncDons	of	behavior	are	noted.	
ì  Several	“Whys?”	are	asked	and	answered.	



Functional	Behavioral	Assessments	

ì  Possible	replacement	behaviors	are	named.	

ì  Data	on	replacement	behavior	is	noted.	
ì  Present	Level	of	replacement	behavior	is	determined.	

ì  Strategies	for	instrucDon	of	new	skills	are	noted.	

ì  Supports	to	increase	likelihood	of	replacement	
behavior	are	noted.	

	



Transition	IEP	

NSTTAC	Indicator	13	Checklist	
(Enhanced	for	Professional	Development)		

hSps://
www.doe.in.gov/sites/
default/files/specialed/
indiana-transiDon-
requirements-
checklist.pdf	
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NSTTAC Indicator 13 Checklist: Form B (Enhanced for Professional Development) 
Percent of youth with IEPs aged 16 and above with an IEP that includes appropriate measurable postsecondary goals that are annually updated and based 
upon an age appropriate transition assessment, transition services, including courses of study, that will reasonably enable the student to meet those 
postsecondary goals, and annual IEP goals related to the student’s transition services needs. There also must be evidence that the student was invited to the 
IEP Team meeting where transition services are to be discussed and evidence that, if appropriate, a representative of any participating agency was invited to 
the IEP Team meeting with the prior consent of the parent or student who has reached the age of majority. (20 U.S.C. 1416(a)(3)(B)) 

Postsecondary Goals 
Questions Training Education Employment Independent 

Living skills 
1. Is there an appropriate measurable postsecondary goal or

goals in this area?  
Can the goal(s) be counted? 
Will the goal(s) occur after the student graduates from school? 
Based on the information available about this student, does (do) the postsecondary goal(s) seem appropriate for this student? 

If yes to all three guiding questions above, then choose Y OR if a postsecondary goal(s) is (are) not stated, choose N 
2. Is (are) the postsecondary goal(s) updated annually?

   
Was (were) the postsecondary goal(s) addressed/ updated in conjunction with the development of the current IEP? 

If yes, then choose Y OR If the postsecondary goal(s) was (were) not updated with the current IEP, choose N 
3. Is there evidence that the measurable postsecondary goal(s)

were based on age appropriate transition assessment?
Y    N  Y    N  Y    N

 
Y    N

   
Is the use of transition assessment(s) for the postsecondary goal(s) mentioned in the IEP or evident in the student’s file?  

If yes, then choose Y OR if no, then choose N 
4. Are there transition services in the IEP that will reasonably

enable the student to meet his or her postsecondary goal(s)?
Y    N  Y    N

 
Y    N

 
Y    N

 
Is a type of instruction, related service, community experience, or development of employment and other post-school adult living 
objectives, and if appropriate, acquisition of daily living skills, and  provision of a functional vocational evaluation listed in 
association with meeting the post-secondary goal(s)?    

If yes, then choose Y OR if no, then choose N 
5. Do the transition services include courses of study that will

reasonably enable the student to meet his or her
postsecondary goal(s)?

Y    N
 

Y   N
 

Y    N
 

Y    N
  

Do the transition services include courses of study that align with the student’s postsecondary goal(s)? 
If yes, then choose Y OR if no, then choose N 

6. Is (are) there annual IEP goal(s) related to the student’s
transition services needs?

Y    N  Y    N
 

Y    N
 

Y    N
 

Is (are) an annual goal(s) included in the IEP that is/are related to the student’s transition services needs?  
If yes, then choose Y OR if no, then choose N 

7. Is there evidence that the student was invited to the IEP
Team meeting where transition services were discussed?

Y    N
 

Y    N
 

Y    N
 

Y    N
 

For the current year, is there documented evidence in the IEP or cumulative folder that the student was invited to attend the IEP 
Team meeting? 

If yes, then choose Y OR if no, then choose N 
8. If appropriate, is there evidence that a representative of any

participating agency was invited to the IEP Team meeting
with the prior consent of the parent or student who has
reached the age of majority?

Y   N   NA
 

Y   N   NA
 

Y    N   NA Y   N
   

NA
 

Y   N   Y   N   

For the current year, is there evidence in the IEP that representatives of any of the following agencies/services were invited to 
participate in the IEP development including but not limited to: postsecondary education, vocational education, integrated 
employment (including supported employment), continuing and adult education, adult services, independent living or community 
participation for this post-secondary goal? 
Was consent obtained from the parent (or student, for a student the age of majority)? 

If yes to both, then choose Y 
If no invitation is evident and a participating agency is likely to be responsible for providing or paying for transition 
services and there was consent to invite them to the IEP meeting, then choose N 
If it is too early to determine if the student will need outside agency involvement, or no agency is likely to provide or pay 
for transition services, choose NA 
If parent or individual student consent (when appropriate) was not provided, choose NA 

Does the IEP meet the requirements of Indicator 13? (Choose one) 
YES (all Ys or NAs for each itme [1-8] on the checklist included in the IEP are choosen) NA or N (one or more Ns Chosen)    

Y     N Y    N Y    N    NAY    N  

Y     N Y    N Y    N    NAY    N  



Present	Level	

ì  The	Present	Level	is	a	single	skill.		

ì  The	Present	Level	is	measurable.	



Present	Level	to	Goal	

ì The	Present	Level	and	the	Goal	
are	the	same	sentence;		
ì only	one	number	is	changed.	



Goals	

ì  Goals	are	measurable.	

ì  Goals	are	portable.	

ì  Goals	are	realisDc.	

ì  Goals	only	measure	one	thing.	

ì  There	is	a	goal	for	every	period	and	related	service.	
ì  If	the	student	is	on	grade	level,	that	becomes	the	

the	student’s	goal.	
ì  One	goal	can	cover	more	than	one	period.	



IEP		Components	
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Definitions	

ì  Disability	&	Eligibility	–	The	manner	in	which	the	disability	manifests	itself	matches	traits	from	
ArDcle	VII	

ì  Process	Skill	–	a	small,	manageable	goal	that	is	determined	aaer	an	error	analysis	and	is	based	
on	the	process	or	quality		

ì  Performance	Skill	–	a	newly	acquired	skill	that	can	be	pracDced	to	get	a	beSer	rate,	quanDty,	or	
distance	

ì  Progress	Monitoring	–	the	manner	in	which	the	student’s	academic	performance	is	measured	
on	a	regular	basis	

ì  InstrucDon	–	service	that	teaches	a	specific	new	skill	in	an	alternate	curriculum	

ì  AccommodaDons	–	lessens	the	affects	of	the	disability	on	tesDng	/	grading	in	the	gen	ed	
curriculum	

ì  Supports	-	service	that	helps	a	student	learn	the	gen	ed	curriculum;	increases	chances	student	
will	reproduce	a	skill	 Pam	Bell,	2017	



Aligned	

Pam	Bell,	2017	



Aligned	
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Hopeful	Outcomes,	Not	Skills	

ì  Hopeful	outcomes	are	not	skills;	they	are	an	
umbrella	of	skills.	

ì  Hopeful	outcomes	cannot	be	taught.	

ì  Hopeful	outcomes	cannot	be	pracDced.	

ì  Hopeful	outcomes	cannot	be	learned.	



Hopeful	Outcomes,	Not	Skills	

ì  These	are	examples	of	hopeful	outcomes,	not	skills.		
ì  Complete	homework	
ì  Follow	direcDves	
ì  Get	less	office	referrals	
ì  Pass	a	class	
ì  Be	moDvated	
ì  Answer	comprehension	quesDons	
ì  Get	a	score	
ì  Pass	ISTEP+	
ì  Listen	



Specially	Designed	Instruction	

ì  SDI	explains	what	the	teacher	will	do.	

ì  The	skills	the	student	will	learn	are	defined	and	evident.	

ì  *The	amount	of	Dme	that	is	needed	for	the	student	to	
go	from	the	PLOP	to	the	goal	is	idenDfied	and	named	in	
the	SDI.			

ì  *This	amount	of	Dme	is	also	aligned	to	the	Provisions.	

ì  Supports	which	are	needed	to	increase	the	likelihood	
the	student	will	repeat	the	goal	are	idenDfied.			

*Excep'onal	Children’s	Co-op	requirement	



Specially	Designed	Instruction	

INSTRUCTION	 SUPPORT	

Teach	how	to	find		
and	go	to	safe	place	

			Provide	a		
safe	place	to	go	

Teach	awareness	of		
anxiety	symptoms	or	triggers	

Decrease	opportuniDes		
for	triggers	

Teach	how	to		
prepare	for	transiDons	

Give	warnings	and		
allow	Dme	for	transiDon	

Teach	how	to	
	rate	/	evaluate	success	of	

intervenDons			
Give	Dme	to	process	

Teach		
breathing	techniques	

Provide	non	judgmental	prompts	for	
student	to	use	relaxaDon	techniques	
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If	it	is	important	enough	to	TEST,	

It	is	important	enough	to	TEACH.	
ì  SomeDmes,	support	is	not	enough.	

ì  This	especially	includes	behavior	skills.	

Pam	Bell,	2017	



Behavioral	Intervention	Plans	

ì  BIPs	include	instrucDon	for	new	skills.	

ì  BIPs	include	supports	that	will	increase	the	
likelihood	the	student	will	repeat	replacement	
behaviors.	

ì  Both	Process	Goals	and	Performance	Goals	are	
included	in	the	BIP.	
ì  Hopeful	outcome	goals	are	not	included.	



Progress	Monitoring	

ì  Does	the	progress	monitoring	tool	accurately	assess	
the	goal?	

ì  Does	the	chart	metric	match	the	goal?	

ì  Are	the	numbers	on	the	chart	the	same	as	those	in	
the	goal?	



Progress	Monitoring		
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Provisions	

ì  There	is	a	service	listed	for	each	goal.	

ì  *Ideally,	the	amount	of	Dme	listed	in	the	SERVICE	
LEVELS	in	the	goals	secDon	matches	the	provisions.			

ì  Provisions	are	not	assigned	to	staff.	

ì  Provisions	include	Dme	to	teach	replacement	skills.	



Manifestation	Determination	

hSps://www.doe.in.gov/
specialed/
indicators-4a-4b-
suspensionexpulsion	



Psychologist	

Pam	Bell,	2017	



Consultant	
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Therapist	&	Itinerant	

Pam	Bell,	2017	



SLP	
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Preparing	Pretty	Paperwork	

ì  Pam	Bell	

ì  Director	of	Special	EducaDon	

ì  ExcepDonal	Children’s	Co-op	

ì  1520	St.	Charles	Street	

ì  Jasper,	IN	47546	

ì  (812)	482-6661	

ì  pambell@dspcoop.org	


